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Abstract

The present study investigates learners' motivational traits and their learning strategies
invested during the implementation of English as a Foreign Language (EFL) immersion
program. Taking the English tutors and the students of grade 7 and 10 as subjects, it is revealed
how English is perceived by the students and how this perception is reflected in their learning
motivation and strategy use to improve their communication skills. Using qualitative research
paradigm utilizing interview, observation, and focus group discussion (FGD) the study
emphasizes that EFL immersion program is an essential alternative to overcome problems
encountered by students in traditional classroom contact for full-board type of schooling.
Personal approach to individual students develops a conducive interaction that allows students'
motivation in learning English to be enhanced and thus enriches the strategy use to perform
better in speaking skills. This study is particularly beneficial to be attended by EFL school

teachers and related practitioners.

Keywords: motivational traits, strategic investment, total immersion

1. Introduction
The educational dynamics of English as a Foreign Language in Indonesia have long
been documented in a large volume of research. Various topics on the development of different
English language skills have been elaborated as well as the ways they are practiced by learners
at different age, level and learning context. More research attention has also been directed to
the individual differences of EFL learners which are believed as playing crucial roles in

developing the skills of English as a foreign language. Among others, individual differences
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cover motivation, learning strategies, age, learning styles, etc. Motivation and learning
strategies are believed to be interrelated as the more motivated the language learners are, the
more learning strategies they employ in the process of learning. This study scrutinizes 1) how
total immersion affects the learners motivation in language learning, and 2) how motivation
and learning strategies are intertwined within the total immersion program.

Large number of studies has been compelled in relation to individual differences among
EFL learners at all levels of age. Mori (2007) has found that Indonesian high school students
are more instrumental and integrative than those students at the university level. Mori’s study
emphasizes the fact that university students are less integrative and instrumental even though
they tend to have stronger motivation and have better attitude toward EFL learning. Moni
further recommended the importance of studying motivation in relation to other individual
differences and focusing more on the understanding of the use of learning strategies in order
to provide more knowledge and resources for better teaching model applicable for intended
levels of students. http://eprints.utm.my/15931/1/JOE-1-2011-014.pdf

This study reports on a prominent picture of how influential motivation and language

learning strategies are in determining success in English Foreign Language (EFL). The aim is
to provide a general portrait of how well these two individual differences develop in an English
Immersion program of Secondary school and how the field is important to contribute to the
program of a boarding school in which an extremely serious curriculum is in the process to be

implemented; Cambridge curriculum.

2. Why immersion program?

English has become a compulsory subject in Indonesian schools as it is an inseparable part of
the curriculum endorsed by the Department of National Education. Its position as compulsory subject
has been implemented for three years for Junior High School and another three years for Senior High
School while for Primary school this subject is an optional (Lauder, 2008). This leads to the consistency
of English as important subject which becomes the first foreign language to be embedded in the national

curriculum.

The application of Competency-based curriculum in Indonesia has basically originated from
School-based curriculum which was implemented early on. In the history of general education, it was
widely accepted that Teacher-centered approach was the only teaching system applied by teachers in
which students were merely passive object whose role is to listen and follow instructions. Even though
this approach worked well to some extent, approved by the presence of mature intellectuals at present,

but the shift of educational approaches to learner-centered approach which begun in the late 1980s has
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proven the effectiveness of the so called SCL (Student-centered Learning) in all levels of education.
SCL itself has opened great opportunity for the study of individual learners in conjunction with their
performance in learning. This shift also provides more chances for teachers to elaborate the student
individual differences as confirming contribution to design their teaching preparation in an attempt for
better quality of teaching and learning process. Thus, performance-based instruction implemented by
teachers in the whole process of teaching and learning should be based on the learners’ competences
which according to Richards and Rodgers (2001) comprise essential skills, knowledge, attitudes and

behaviors required for effective performance of “a real-world task or activity”

Shifting focus from teacher-centered to student-centered learning is now an obsession among
English language teachers and practitioners in Indonesia. It is widely believed that giving more
opportunity for students to experience learning through more exercises and more independence allow
language input to be absorbed by learners in high speed. However, some studies such as those by Bjrok
(2005) and Marcellino (2005) still confirmed that teacher-centered approach still dominated the
educational system in Indonesia. It is hard for teachers to avoid this practice due to large class size and
mixed ability students. They stated that in most cases students just listened to the explanation of the
teachers and did not put adequate effort to respond to teachers’ instruction with independent tasks. This
old paradigm did not train teachers to become facilitators, but rather just a model to be imitated.
Consequently, students are rarely given enough time and opportunities to participate in classroom
interaction. In addition, teachers mainly apply single and monotonous teaching methods which lessen

the students chances to be exposed and taught different ways of expressing feelings and thoughts.

In relation to independent way of learning, improving curricula, syllabi, materials, and activities
is believed to be more effective in the process of teaching and learning. Providing access for
independent and autonomous learning is also highly recommended. However, these expectations are
still far away from the reach of the teachers. Good teachers should better understand the individual
differences among their students before they design their teaching materials. They are required not only
to be knowledgeable but also to be skillful in transferring their knowledge, being creative and innovative

in providing teaching aids to assist language learning to take place (Dardjowidjoyo, 2003).

It is clear from all perspectives that teachers need to understand the individual differences of
their students and link those differences with their teaching preparation. Among those are motivation
and learning strategies that should be invested both before and while learning. Being knowledgeable of
these two aspects will lead teachers to provide well-developed curriculum, syllabi, lesson plan and

teaching materials to achieve teaching and learning objectives.

All the facts mentioned above become the bases for the implementation of Immersion

program in which much more exposure to English can complete what has been missing in the
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process of preparing EFL learners to be more proficient users of English. This study put the
emphasis on the learners’ motivation and how they orchestrate their learning strategies to

improve their performance in all skill areas of English.

3. Learners’ Motivation

In the original version of Socio-educational Model of Language Learning, proposed by
R. C. Gardner (1959:267) and various other colleagues, motivation is grouped into two
categories; “integrative motivation” and “instrumental motivation”. Integrative motivation
refers to positive attitude toward the foreign culture and a desire to participate as a member of
the target culture. Instrumental motivation is possessed by those whose goal of acquiring
language is to use it for a specific purpose, such as career advancement or entry to post
secondary education. It is widely accepted through empirical studies that students with
integrated motivation are more successful language learners than those who are instrumentally
motivated (Ehrman et al., 2003).

Based on social psychology, early studies such as Gardner & Lambert (1972:134)
treated second language learners’ motivation as a “relatively static trait”. It is suggested that
learners who wanted to integrate into the target culture were more motivated and more
proficient than those who were instrumentally motivated for reasons of academic or career
advancement.

Although the significance of studying motivation from the perspective of socio-
psychological domain in language learning is well established, criticism toward the concept of
integrative motivation becomes a major issue among the observers. Crookes & Schmidt (1991),
and Dornyei (1994) have argued that definition of any terms related to integration is somewhat
ambiguous. Other researchers such as Crookes & Schmidt (1991), Dornyei (1990); Clement &
Kruidenier (1985) assert that what is suggested by Gardner is more multifaceted than what is
originally proposed. Studies by Oxford & Shearin (1994); Crookes & Schmidt (1991); & Au
(1988) have revealed interesting findings highlighting that integrative motivation is far less
important in foreign language setting where such integration is virtually impossible. In some
cases, individuals who are highly ethnocentric and do not like the cultures of the target language
they are studying have achieved very high levels of foreign language proficiency (Leaver,
2003).

The above findings in turn, give rise to a number of new studies focusing on reasons
for learning second language. Clement et al. (1994:42) identified four orientations of foreign

language learners studying a target language. These are: (a) instrumental -friendship and travel-

298



related, (b) integrative - identification with the target language group (c) sociocultural
orientations - general interest in the culture and in world events, and (d) knowledge expansion
and career improvement.

Within the area of educational psychology, “intrinsic and extrinsic motivations” are two
terms widely used to describe what Gardner & Lambert (1959:267) proposed as “integrative
and instrumental motivations”. This model is introduced by Deci & Ryan (1985:5) who defined
intrinsic motivation as the motivation that comes from within the individual and is related to
individual’s identity and sense of well-being. Students are said to be intrinsically motivated
when they put learning as a goal in itself. Bandura (1997:79) relates this to the “feeling of
enjoyment or a feeling of competence (self-efficacy)” when dealing with interesting and
challenging tasks. Deci & Ryan (1985) go on defining extrinsic motivation as motivation that
comes from outside the individual. Students are extrinsically motivated when learning is done
for the sake of rewards (such as grades or praise) that are not inherently associated with the
learning itself, that is, when learning or performing well becomes necessary to earning those
rewards. Many studies have demonstrated e.g., Walqui (2000) that intrinsic motivation
correlates more closely with language learning success than extrinsic motivation. However,
study by Pintrich & Schunk (1996) reveals that external rewards can either increase or decrease
motivation, depending on how they affect self-efficacy. They further suggest that providing
students with learning experiences that meet their needs for competence, relatedness, self-
confidence, and enjoyment can increase their intrinsic motivation. When students are given
choices, both their persistence and sense of autonomy are greatly enhanced.

Study on motivation as part of individual differences in second language acquisition
(SLA) has also been conducted from two different but related perspectives. Gardner, Tremblay
& Masgoret (1997) use traditional social-psychological theory and methodology, whereas
Siegal (1996); Pierce (1995); & Wertsch (1991) use social constructionist to investigate the
relationship between socio-affective factors and second language acquisition. Early second
language acquisition research examined the role of attitudes and motivation in promoting
language proficiency; much of that research (e.g. Gardner & Lambert, 1972) focused on target
language proficiency in terms of grammatical accuracy, native-like pronunciation, and the
target language cultural norms. More recently, SLA researchers have become interested in the
notion of pragmatic competence, a clearly important component of current definitions of
successful language learning. The attempt to integrate second language pragmatic norms and
behavior into a theory of second or foreign language development is shown through the models

of communicative competence proposed by Canale (1983) & Bachman (1989) who were
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inspired by Hymes’ (1972:287) “construct of sociolinguistic competence”. In conjunction with
this expansion of what it means to know a language, questions arise with regards to individual
differences and the role of attitudes, motivation, and learners’ willingness to adopt second
language standards for linguistic action including both oral and written language.

Kasper & Schmidt (1996) pointed out that learners’ willingness to adopt second
language pragmatics may be particularly sensitive to their attitudes towards the L2 target
community and their motivation for learning a second language. In another study, Hinkel
(1996:51) examines ESL learners’ knowledge of “second language pragmatic norms, their
attitudes toward them, and their self-reported behaviors”. Scrutinizing various aspects of L2
politeness, subjects’ awareness of it, and perceptions of L2 pragmalinguistic norms from 240
non-native speakers, she found that the non-native speakers’ recognition of second language
pragmatics norms was not matched by their willingness to adopt L2 communicative practices.

Willingness as assumed by Kasper & Schmidt (1996) is the expectation of second
language learners to achieve “native-like competence”, even though there is only little support
for this assumption to be widely accepted (quoted in LoCastro, 2001:70). She goes on to say
that the learner and Second Language Acquisition form a complex constellation of variables,
which interact each other. In her empirical study, LoCastro (2001) examined the relationship
between learner “subjectivity, attitudes and L2 pragmatic norms” to scrutinize the extent to
which EFL learners are willing to adopt L2 communicative norms. Through the use of self-
reports of the learners on these issues, LoCastro (2001:69) found out that individual differences
specifically “attitudes, motivation, and learner’s self-identity”’, may influence and constrain the
willingness to adopt native speaker standards for linguistic action. Many learners favour
retaining their own identities, suggesting it as inappropriate for them to accommodate to the

“L2 pragmatic norms”.

4. Language learning strategies

“Learning styles and learning strategies are often seen as interrelated. Styles are made
manifest by learning strategies (overt learning behaviors/action)” (Ehrman et al., 2003:315). A
given learning strategy, they further point out, is essentially neutral until it is considered in
context. This indicates that learning strategy is particular to any individuals and interpretable
according to the context in which it is used. Learning strategy is useful under several
conditions: “(1) the strategy relates well to the L2 task at hand, (2) the strategy fits the particular
students’ learning style preferences to one degree or another, and (3) the learner employs the

effective strategy and develop a bridge to relate it with other relevant strategies. It is
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emphasized that when learners fulfil these conditions, the learning becomes more enjoyable,
easier, faster, more effective and easily transferred to new situation. (Oxford, 1990) This will
also enable more independent, autonomous, lifelong learning (Allwright, 1990; Little, 1991)
cited in Ehrman et al. (2003:315).

In the field of language learning, all definitions of strategies manifest conscious
movement toward a language goal (Bialystock, 1990; Oxford, 1990; 1996). Oxford (2001)
introduces a strategy chain to demonstrate a set of interwoven and mutually supportive
strategies, for example, the teaching styles applied by the teacher well match the learning styles
of the learners. Even in subject areas outside second language learning, the use of learning
strategies is also directly translated to the success and better proficiency of the learners.
(Pressley & Associates, 1990) It is thus not surprising that students who frequently employ
effective learning strategies possess a high-level of self-efficacy (Zimmerman & Martinez-
Pons, 1986), and less able learners on the other hand often use strategies in a random,
unconnected, and uncontrolled manner. (Abraham & Vann, 1987 and Chamot & O’Malley,
1996 cited in Ehrman et al. 2003:316)

Oxford (1990 in Ehrman, at al., 2003:316-317) has identified six major groups
of learning strategies:

1. “Cognitive strategies; this type of strategy provides the learners with ability
to directly learn from the material through for instance, reasoning, analysis,
note-taking, and synthesizing.

2. Metacognitive strategies (e.g. identifying one’s own preferences and needs,
planning, monitoring mistakes, and evaluating task success) are used to
manage the learning process overall.

3. Memory-related strategies (e.g. acronyms, sound similarities, images, key
words) help learners to link one teaching point with another without having
to involve deep understanding.

4. Compensatory strategies (e.g. guessing from the context; circumlocution; and
gestures and pause words) help make up for missing knowledge.

5. Affective strategies, such as identifying one’s mood and anxiety level, talking
about feelings, rewarding oneself, and using deep breathing or positive self-
talk, help learners manage their emotions and motivation level.

6. Social strategies (e.g. asking questions, asking for clarification, asking for
help, talking with a native speaker) enable the learner to learn via interaction

with others and understand the target culture.
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The broad coverage of the study of learning strategies gives rise to another
approach modelled by Biggs (1992). On the basis of purpose of learning, Biggs (1992)
in Ehrman et al., (2003:317) incorporated motivation into learning strategies and
categorized them into three groups:

1. Surface (to get a task done with little personal investment)

2. Achieving (to succeed in competition and get good marks), and

3. Deep (to make personal investment in the task through associations and

elaboration).
Ehrman (1996:173) further describes deep processing as:
“An active process of making association with material that is already
familiar, examining interrelationships within the new material,
elaborating the stimulus through associations with it and further
development of it, connecting the new material with personal experience,
and considering alternative interpretations. The learner may use the new
material to actively reconstruct his or her conceptual frameworks.”

On the other hand, surface processing is described as superficial completion of
the task with minimum conceptual effort, resulting in less information stored in
memory. This consequence is due to the absence of both emotional and cognitive
contribution in the process of task completion. Ehrman (1996:174) suggests that the
most successful combination of these strategies and motivation is “deep and achieving
strategies”, though she indicates the “existence of a place for surface strategies, because
sometimes the cost/benefit ratio of a task does not justify any deeper investment”.

The model suggested by Biggs (1992) exploits the possible connection between
intrinsic motivation and deep strategies in that he treats motivation in parallel with
strategies, as indicated above. However, Ehrman (1996) opposed the idea by arguing
that the students may not have the choice of using deep strategies, no matter what their
motivation, for reasons of weak educational background, lack of aptitude for learning,
inexperience, or inability to adopt appropriate learning style

Wenden & Rubin (1987) and Cohen (1998) have also suggested other important
treatments of language learning strategies. Wenden & Rubin’s work is relatively
theoretical, providing a comprehensive overview of theory and research on learning
strategies, which is still mostly relevant to date. Cohen’s approach is generally applied
to research strategy use, to synthesize extant models, and provide teachers’ material s

for learner awareness. His contribution to understanding how and when students use
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specific strategies has helped inform strategy-training programs (Ehrman et al., 2003).

A great deal of effort has been invested into designing and executing strategy
training programs considering the fact that appropriate learning strategies can make
such a difference to learning success. To increase proficiency in second language
speaking, Dadour & Robbins, (1996), O’Malley et al., (1985) have shown the positive
effect of strategy instruction by providing instruction and help for the students to use
more effective and appropriate learning strategies. Similar attempt was made by Chamot
& O’Malley (1996); and Cohen & Weaver (1998) in improving reading proficiency for
second language learners. They designed an interesting study investigating how strategy
instruction affects both native English-speaking learners learning foreign languages.
Similar study was conducted by Nunan (1997) who concluded that strategy instruction
lead to increased second language learning motivation, and among native-English
speaking learners learning foreign languages, it is found a greater use of strategy and
self-efficacy. (Chamot & O’Malley, 1996).

Dornyei (1995) and Oxford (2001 in Ehrman et al., 2003) have documented that
L2 learning strategy instruction has had mixed results. One main reason for this might
be that students’ diversity of learning styles and needs was not systematically taken into
consideration in the presentation of strategy instruction. It is further emphasized that
strategy instruction is more effective when adjusted for students’ learning styles
(Ehrman et al., 2003).

The essential roles of motivation and learning strategies in the process of
teaching and learning as scrutinized above have widely been proven in extensive studies
including those conducted in Indonesia. How these two aspects of individual differences
intertwined in Insan Cendekia Madani Islamic boarding school is unique in itself. It
enriches the writer’s insight of how an exclusive school engage its students to be

successful English language learners.

5. Insan Cendekia Madani Islamic Boarding school (ICM) at a glance
The school under study comprises three levels of early education; Kindergarten,
Primary School and High schools. It is built on an 8.5 hectares land just outside Jakarta,
the capital city of Indonesia, a developed suburban area called Tangerang. With cosy
and well-designed school, supported and surrounded by beautiful green parks and
gardens, the school is considered luxurious with complete facilities including sport

courts, and swimming pool. The Islamic atmosphere is well presented. Female and
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males are separated in all school activities except for school excursion in which they
are also well-guarded by the school teachers. With about 30 percent out of 120 teachers
are fluent users of English, this school is in the process of implementing Cambridge
curriculum in an attempt of gaining a desired label of ‘international school’. Various
different methods have been implemented to make this dream come true after five years
school operation. However, this expectation is far from being realized. Some of the
parents even complained that their children went to the school initially with great ability
in using English but after a while they lose it. This becomes a great concern of the whole
school management which was then followed up with the idea of implementing a Total
Immersion English Program in cooperation with a private English school.

This Total Immersion Program (TIP) run by the school partner employs 10 tutors
to train 250 students, 125 Junior High School (JHS) students [year 7], and 125 from
Senior High school (SHS) [Year 11]. This makes the ratio of 25:1 (25 students to be
looked after by 1 tutor). All the tutors are provided with bedrooms to mingle with the
students after and before school hours. English is taken as a tool of communication and
should be used by all the students at any time the tutors are around. Considering the
class hours which start at 6.30 and last till 4pm, practically, the interaction between
tutors and the students can only be initiated from 5 to 9 pm. This includes two prayers
times, Maghrib and Isya in which all the tutors and the students gather in the Mosque
for prayers in congregation.

This pure qualitative study was inspired by the dynamics of teaching and learning
process within this strict Islamic educational system applied in the school. Through
close observation, interview and focus group discussion with both 10 tutors and 40 (out
of 250) students it is revealed that several factors are detrimental in enhancing students’
motivation and triggering the use of specific learning strategies applied by students

when English session is in progress.

6. Learners’ Motivational traits
Learners’ individual differences are unique in any given society. This applies also in
the learning context of ICM Islamic boarding school in which formal teaching hours are strictly
arranged to accommodate every single aspect of the school curriculum. Even though Student-
centered learning (SCL) has been implemented from the very beginning of the school program
problems in motivating students to learn English still encounter. The study reveals that

learners’ motivation to learn English varies across grades. The higher the grades are the higher
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the motivation the learners have. The following excerpts taken from two FGDs (5 JHS and 5
SHS) have shown this trend.
Senior High School (SHS)

Q:
A:

How do you like English and how do you improve it?

[Stl) “I like studying English because | want to become ambassador for my
country like my father. | read books a lot and surfing in the internet for new
words.”

[St2] “Hmmm... Everybody should learn this language because if we don’t we
will be left  behind. | read many books in English and I always do my
homework. | keep studying this language especially because now | have my
tutor to help me”

[St3] “Me.... I like English just like Bahasa Indonesia. I want to study overseas
when I finish my study here”

[St4] “Why I like English? It’s simple. I like it because when I play games in
my computer all the instructions are in English. I learn more words everyday”.
[St5] “I like English very much and I always get good marks from my teacher
since high school. 1 think I will keep studying this language so | can go abroad

easily one day”

Junior High School (JHS)

Q:
A:

to

How do you like English and how do you improve it?

[St1] “I like English but I don’t study it seriously. I have so much homework

do”
[St2] “Yes.., I like English but... I don’t know how to pronounce the words”.
[St3] “English is rather hard to understand. But I need to learn because I don’t
want to have bad mark in my report.”
[St4] “I think English is very important. I study this language with my brother
even at home.”
[St5] “hmmm... English is difficult. I don’t know how to make a simple
sentence
yet.
(Q: Question; A: Answer; St: Student)
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It is proven from the above excerpts that SHS students have higher motivation
compared to JHS students. However, there is a tendency that students of JHS are more attentive
when tutors lead them with outdoor activities after school. When this fact was confirmed with
the tutors, they responded that younger learners are still very much dependent on the tutors
while SHS students prefer to be given more flexible time on their own. This indicates that
motivation could be high even though the clue of this is unseen to specific learners groups.

Motivation has been proven to have powerful influence on the use of learning strategies
by students. From the observational matrix it is discovered that language learners with higher
motivation tend to employ more varied learning strategies compared to learners with lower
motivation. This also confirms that motivation is the key factor which determines the use of
learning strategy types and its frequency and thus the two are inseparable determinants of
success in language learning.

To a great extent, motivation also leads students to work hard on a language activity.
Their willingness to engage in activities instructed by their tutors is spontaneous due to their
great interest in experiencing something new in their learning process. This in turn has a great
positive effect on the attempt to achieve the learning goals and outcomes. The SHS students
are mostly willing to communicate frequently with the tutors. Their good grasp of English
words builds up a firm self-confidence which allows English to be spoken fluently.

In terms of teaching facilities, this study uncovers that complete facilities are not a
guarantee for high motivation by EFL learners. When asked whether the school facilities affect
both SHS and JHS students to actively engage in language learning activities, all responded
negatively. They confirm that their motivation in learning English is mostly affected by their
eagerness to assimilate with native speakers of the language if one day they have to live in the
country where the target language is being used. This, in the perspective of the researcher, is a
manifestation of the firm economic conditions of the students whose parents are economically

established. ICM Islamic boarding school is the most expensive school ever in the nation.

7. Language Learning Strategies (LLSs) of the learners
Various learning strategies are reported to be applied by SHS students whose high
motivation is shown throughout the 14-week total immersion program. Four main groups of
learning strategies seem to be the most frequent types of LLSs applied by the students. They
are the empowerment of memory, Cognitive, Affective, and Social strategies.
Empowering memory is the most favorable learning strategies found to be utilized by

the students when engaged in language learning. This includes remembering the relationships
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between what the students already know and new things they learn in their interaction. They
also try to frequently use the new English words in a sentence so they can remember them.
Memorizing words is also much easier when they use flashcards and then try to compose
sentences based on the new words they have just learned.

The use of language learning strategies by the highly motivated students can secondly
be categorized into cognitive type of strategy (Oxford, 1990 in Ehrman, at al., 2003). The
students reported that they often say or write the new learned vocabulary several times and try
to speak them out like native speakers. This practice is essential to improve their pronunciation.
The students also reported that they frequently use their newly-learned vocabulary in different
ways to make sure they appropriately put the words in correct composition. In their own time,
the students mostly write notes, messages and any related word web in their gadgets to help
practicing the words in more essential way. Most of them also do plenty of reading for pleasure.
They believe that most of the words they have possessed are resulted from their active
engagement in reading.

Highly motivated students also reported to use various strategies related to the affective
factors they inhibited. When challenged with difficult learning situation especially when
teachers ask unexpected questions, the students encouraged themselves to speak English even
when they are afraid of making mistakes. Trying to make themselves relax whenever they need
to engage in English exchange and conversation is also a favorable strategy imposed by the
learners. Sometimes, they write their feelings in a diary and they write in English.

The last category of LLS used by the highly-motivated students is social strategy. By
this, the students frequently ask the speaker to slow down or say the sentence again when
comprehension is hardly gained. Trying to converse with native speakers who are teaching in
their school is also favored. They find this very helpful because those native speakers are
willing to correct them when they make mistakes in using the language. In addition, they are
very pleased as they can learn the culture of the native speakers simultaneously through intense
conversation.

It is clear from the above findings that highly-motivated students can make use of
various learning strategies essential to achieve the objectives and the outcomes of the language
learning. Thus, teachers are encouraged to frequently modify their instruction in order to
develop learners’ motivation. High motivation leads to more engagement in learning process
and in turn provides easy access for learning outcomes to be achieved. When success is in hand,
motivation will admittedly be much higher. On the contrary, failure in learning results in lower

motivation and in turn less engagement in learning.
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8. Conclusion

Total immersion program has been proven to be effective in enhancing the English
language learners’ motivation in ICM Islamic boarding school. They actively engaged in
learning activities instructed by the teachers/tutors whose involvement in the program is less
formal compared to the classroom teachers. Personal and individual approaches are key
determinants in assisting learners to freely express themselves in English as tool for
communication in their daily life within the boarding school. Being able to freely convey
messages in simple English and later becomes more complex is considered success by these
specific learners under study, which in turn enhances their motivation in learning. High
motivation directs learners to actively utilize various learning strategies essential to gain
success in language learning. Thus, the circle keeps moving. The higher the motivation is, the
more successful the language learners will become. The more successful the language learners

are, the higher their motivation will be.
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